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Abstract 

This paper explores the communication needs of students of English 
Department, Universitas Muhammadiyah Malang (ED UMM) as well as 
investigates the obstacles in fulfilling their needs. Collecting and analysing 
data on needs allows teachers to analyse the gap between what has been 
done and what needs to be done. Accordingly, a Needs Analysis can support 
the development and implementation of language policies at both macro and 
micro levels, with far-reaching consequences. The research participants were 
ED UMM students who are still attending speaking subjects and those who 
have already completed the speaking subjects. Two stages of data 
collections: Focus Group Discussion (FGD) and Questionnaire were 
employed. In FGD, the participants were selected purposively whereas 
convenience sampling was employed to get the participants for 
questionnaires. As many as 475 students or equal to 60 % of ED students 
enrolled at English Department filled in the questionnaires. The findings 
indicate that to be able to speak in English was students first priority skill to 
master due to several reasons. To achieve the goals, improving teaching 
capacity and evaluating institutional policies are required.  
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INTRODUCTION 

The needs for communication nowadays cannot be neglected. Many schools or 
institutions emphasize on developing communication for immediate used in 
any situation. Communication skill is the ability to use the language in 
various contexts or situations. Fitzpatrick & O’Dowd (2014) announced that in 
the 21st century, to be able to communicate properly is required to expand 
collaboration and to connect the world outside. Leong & Ahmadi (2017) and 
Koran (2015) declare that the goals of learning English can be referred to the 
areas such as taking a part in academic study, obtaining job promotion, 
communicating socially, maintaining good relation, and understanding the 
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culture of the target language. Due to that, equipping the students with 
communication competence in the classroom should be directed to those 
mentioned above. In addition, communication competence will help students 
to increase their employability level for their future. 

Clement & Murugavel (2018) rated the communication skill (i.e. 
speaking) as the most important and preferred skill for the employment. Their 
study was conducted in Business and Finance of Chinese students and found 
that the interactional skill in business conversation on telephone and 
presentation skill are the preferred training course that students need to 
possess. They also claim that the support of appropriate course materials and 
flexible activities leads the students to the self-directed learning of speaking. 
Moreover, the continual collaboration between content experts and ELT 
teachers can produce better course plans and objectives.  

Fang (2010) revealed the student’s needs in communication skill in the 
university level.  One hundred and fifty respondents participated in the study 
and it was found that the students rate speaking as the most important skill 
among others (listening, reading, writing). Majority students claimed that 
speaking can equip them to the preferable jobs such as entrepreneur, lawyer, 
and journalist and negotiation skill is viewed as the most needed.  

Many scholars have broadcasted the issues of students’ failure in 
acquiring communication skill in EFL countries. The common barrier in 
developing the student communication skill is an ineffective course which does 
not address the students’ needs. This is because classroom teaching has spent 
too much time on lecturing which is contradictive with the idea of giving 
students a lot of opportunity to speak and share the ideas (Fang, 2010). This 
usually occurs in EFL contexts. The inability to provide appropriate courses 
and materials was due to the absence of NA (Andi & Arafah, 2017).  

A study by Alwasilah (2007) reported that one of the challenges of 
improving students’ communication skill was the absence of an NA study for 
communication. For example, Idri’s study (2014) found that students failed to 
improve their communication competence due to many factors, one of which 
was the lack of providing speaking topics relevant to the real-life situation. The 
study showed explicitly that, without an NA, study topics and materials for the 
English speaking were only based on teachers’ intuitive decision which is 
frequently far from real life situation. Therefore, in attempt to overcome the 
inappropriate instruction for language learning, NA must be conducted to 
ensure that the learning has addressed the students’ expectations. 

 
The roles of Needs Analysis (NA) 

Many scholars have declared that the function of NA is critical in designing the 
language program (Nunan, 1988; West, 1994; Brown, 1995). According to 
Nunan (1988), NA is a procedure or technique to gather any related 
information used for a syllabus design. Then, Brown (1995) added that NA is 
the systematic collection and analysis of both subjective and objective 
information required to determine and validate curriculum objectives that 
meet the language learning requirements of students in the context of 
particular institutions based on their learning and teaching situations. In 
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short, NA is viewed as the first valuable data gathering useful for both 
identifying and connecting students’ academic needs at present and for their 
future goals. Then, the data from NA is considered valuable to inform students 
to see the relevance between an English program they are currently 
undertaking and the requirement of English in the workplace.  

The product of NA can be used to identify and determine students’ 
learning goals. As Brown (1995) states, those goals and objectives can be 
deliberately used as the foundation for developing the courses, tests, 
materials, classroom activities, and evaluation in the language teaching 
(Poedjiastutie & Oliver, 2017). Long & Richard (2005) argue that language 
teachers and educators are suggested to be well-informed with the use of NA 
in order to avoid similar mistakes of the past. The fast growing of English 
teaching in globalization era and the development of stakeholders’ needs, the 
roles and the concepts of NA has evolved significantly. Therefore, to 
understand the types of NA and which NA work best for our education context, 
the following section discuses some of the NA types.  

 
Target Situation Analysis (TSA) 

The concept of NA was firstly introduced by Munby (1978) in India, namely 
Target Situation Analysis (TSA). The purpose of this NA type is to determine 
the specific information about the language that students need to learn in its 
target situation. For example, the report from Alharby (2005) highlighted 
different groups of learners in medical fields; physician, dentist, pharmacist, 
and specialist had different needs in learning language. His study also 
identified two professions: pharmacist & dentist that claimed English was 
frequently used in their jobs. In addition, since the target needs and the target 
level of performance are also conceptualized in TSA, this study also found that 
receptive skills (listening & reading) were highly demanded in pharmacists and 
dentists’ workplaces. Therefore, it was suggested that learning activities and 
materials should rely on the authentic sources rather than having vocabulary 
repetition. The author of this study acknowledged that having a great level of 
understanding of medical circumstances, procedures, and instruction 
contributed to the health service professionalism. 

The approach of TSA was basically directed to have higher relevance in 
communicative domain. It can be found in the employment demand where 
communication needs are the focus. The growing use of English in workplaces 
has brought the idea (TSA) to discover a need and made it into workable 
decision. Nurcahyo, Harahap, & Gharnaditya (2015) assert that English is 
seen as the critical factor to prepare workers to be able to produce the 
maximum service on market needs, to be successful in the massive market 
competition, and to improve the use of technology. This can be found in the 
studies of Wettergren (2005), Alhamlan & Baniabdelrahman (2015), and Ulum 
(2015) discussing how TSA was conducted as the approach of NA  

 
Present Situation Analysis (PSA) 

Present Situation Analysis (PSA) is the approach of NA whose objective is to 
find out the gap between learner’s present situation and the target situation. 
In the PSA, Richterich and Chancerel (1980) included other sources of 
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information such as the students themselves, the teaching institutions, and 
the users (Li, 2014). For example, Alqunayeer & Zamir’s study (2016) 
investigated learning needs of Arabian EFL students at the university level. 
They found speaking and listening ability were the highest skills needed by the 
students compared to literacy and literary skills. The researcher tapped 
student’s voices to collect the data. However, impromptu transition of a 
particular subject had led to the dissatisfaction progress to achieve the desired 
level of proficiency. Then, the revised curriculum was conducted in order to 
connect subjects. This revision was expected to lift up students’ English 
competency level.  

Using PSA Choi (2010) focused on discovering students’ needs at a 
tourism department using the information of students’ lack, want, and 
necessities in learning a language. The result showed that speaking skill and 
grammar were referred as their lack. This is stark contradiction with the 
necessity in the tourism industry such as hotels and travel agencies where 
speaking is the most needed skill according to the employers.   

Another study focused on teacher’s needs (Kusumoto, 2008; Bedoya, 
Valencia, and Montoya, 2015). For example, in Kusumoto’s study (2008), PSA 
was conducted to improve and develop capacity of elementary English 
teachers in Japan. Nineteen recent topics for teaching were added into a 
design and material training since they claimed of having lack on pedagogical 
knowledge in teaching. He also added that the teachers should pose two 
competences in teaching; pedagogical knowledge and English proficiency. This 
is in lined with Aniroh (2009) who stated that beside considering on the 
language competencies, teachers also need to able to develop material that are 
relevant for students’ preferences.  

 
Pedagogic Needs Analysis (PNA) 

Pedagogic Needs Analysis (PNA) focuses on contextual learning environment of 
the students. This refers to the contextual status of whether English is as the 
first language, the second, or a foreign language; Poedjiastutie & Oliver (2017) 
add that English learning needed in a rural or urban setting or at the 
secondary or tertiary level can also be categorized as the contextual learning 
environment. Then, PNA becomes the data which provide the insight to 
determine students’ learning and English needs by looking at the learning 
context.  

 Alhamlan and Baniabdelrahman (2015) conducted an NA study on EFL 
students at the secondary Arabian school context. It was found that five main 
aspects were revised for the improvement of curriculum such as professional 
needs, language skills and tasks, a preferred learning style, learning 
difficulties, and recommendations for EFL learning strategies. The research 
findings informed that students’ needs of learning English fell into three 
categories such as: speaking fluency, speaking for social interaction, and 
speaking for job requirement. These expectations and needs emerged because 
the English learning in this context only focused on grammar and vocabulary 
Moreover, students’ different levels of English competence were not taken into 
account in English teaching. Therefore, students’ interest to participate in the 



291 

 

course were also unlevel. The finding suggested that the curriculum and 
program designers need to make some improvements such as providing 
additional resources of English material, employing cooperative learning 
activities, and performing communicative tasks more. The authors 
acknowledged that this was done in order to increase students’ motivation in 
learning English and to increase the number of students’ study abroad. From 
the illustration above, it can be identified that different contexts of learning 
may result in different English learning needs reflected in the curriculum and 
syllabuses.  

However, especially in Indonesian EFL contexts, the development of 
curriculum at the secondary level in Indonesia makes use of the top-down 
approach. A Top-down approach is the approach where the government 
through the Ministry of Education decides what students, regardless of their 
diversity of needs, must learn and acquire. The application of this approach 
comes along with several consequences. Poedjiastutie (2019) have argued that 
the freedom of schools to set up their English curriculum match with 
students’ needs cannot be achieved. She further has stated that when the 
curriculum is designated by the authorities, there may be a discrepancy 
between what learners need to do with the targeted language in the future, 
and what the government wants them to achieve. This is contradicted to what 
has been recommended in the literature. Therefore, in addition to top-down 
decision, university are supposed to proactively create its own syllabuses and 
integrate with the one designated by authority to address a concern of a 
specific context such as at UMM. In this approach, stakeholders’ voices more 
specifically ED UMM students are consulted to determine the learning 
objectives. Therefore, this study seeks the answers of these following research 
questions: (1) What communication needs that ED UMM students want to 
learn? and (2) What challenges are faced in fulfilling those needs?  

 
METHOD 

This study was qualitative in nature as it is typically centralized on exploring a 
certain phenomenon or capturing individuals’ thoughts, feelings, 
interpretations, or process (Prior, 2008). Moreover, Fraenkel, Wallen, Hyun, 
(2006) argue that qualitative approach focuses on understanding a certain 
context of situations. Based on the opinions above, the students’ 
communication needs were explored through multiple sources of data in order 
to interpret the holistic picture of the current issue. Thus, the data of this 
study were obtained through participants’ goals, reasons, feelings, motives, 
perspectives and assumptions (Fraenkel, et.al, 2012).  

The research participants were both students who were attending 
speaking subjects in the third semester and those who have finished the 
speaking subjects. There are two stages of data collection (Focus Group 
Discussion (FGD) and Questionnaire) in which each stage required different 
types of research participants selection. First. In FGD, the participants were 
selected purposively by inviting the captains of the classes or those who were 
capable to deliver their classmates’ needs (wants) and lacks (concerns) 
especially in Speaking subjects. The FGD’s interview was developed using 
semi-structured in order that the researcher can explore and go deeper to 
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ascertain their feelings, motives, perspectives to gain richer data. Each FGD 
consisted eight students (Fraenkel, et al, (2012, p.432) and Each FGD took 
approximately 90 minutes. The FGD were conducted twice and this is when 
the saturation point was achieved. During the discussion, their voices and 
opinions were recorded to avoid missing crucial information. Some of the semi-
structured interview questions are:  

1. How important is communication skill compared to the other skills in 
job world? 

2. What do you think about your goals of learning English 
Communication (speaking) in this university (related to your future 
job)? 

3. What do you need in order to achieve your goals? Did English 
Department have equipped you with necessary communication 
competence in order to be able to reach your goal? 

To validate and also to attain a more comprehensive and holistic picture 
about students’ needs in communication, it was deemed necessary to 
distribute the questionnaires over the wider number of English Department 
students, The form of questionnaire followed the Likert Scale model in which 
students or participants’ degrees of preferences were examined through the set 
of questions. As many as 475 students or equal to 60 % of students who were 
enrolled at English Department filled in the questionnaires. In order to invite 
students’ participation in this second stage, the researcher asked the help of 
speaking class teachers to distribute the questionnaire. However, students’ 
participations remained voluntarily. The questionnaire questions were 
developed from the result of emergent themes revealed in FGDs.  

Data collection and data analysis of this study were conducted through 
the iterative approach. It means that the whole process of interpreting the data 
involves researcher’s role to frequently revisits the primary data in order to 
obtain the emerging themes, refining focus, and understandings (Srivastava & 
Hopwood, 2009). In the iterative approach, the data from each stage were fully 
completed before the data collection of the next began. In this study, the 
process of iterative approach was done in two stages; Focus Group Discussion 
(FGD) and questionnaire distribution.  

 
 

 
 
  
 
 
 
 

 
 

Figure 1. The stage of data collection in iterative approach 

 
The data were analysed through several steps: First, the text data were read 
and re-read to attain an initial impression of the data. The next step was data 
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redundancy process. This enables the researcher to sort the unnecessary 
information out (Fraenkel, et.al, 2012). Colour coding was conducted and 
followed by categorizing all the emerged themes using the overarching terms. 
Trustworthiness 

The trustworthiness of this study was examined using two ways; 
transferability and confirmability. Transferability can be achieved from using 
at least more than one instrument. It has been mentioned before that the 
researcher employed two stages of data collection procedures: Focus Group 
Discussion and questionnaire and the results were compared to find out either 
the convergence or divergence. Confirmability means all data from the 
research (constructs, assertions, and facts) can be traced back to their 
sources, and rationally be used to assemble the interpretations into 
structurally coherent and corroborating the wholes. As mentioned earlier that 
audio recording devices was used in FGD. This device provided data tracking 
for confirmation whenever the clarifications are needed. 

 

RESULT AND DISCUSSION 

Student’s communication needs 

From the FGD, almost all students said that to be able to speak in English 
was their first priority skill to master. This was due to several reasons, such as 
in general speaking will help them to secure a job in the employment. For 
instance, some students expected speaking to help them to gain a prestigious 
position in the workplace. They further said that this was due to the raising 
global competition where people from other countries would massively come to 
Indonesia to find a job. Thus, they were aware and willing to develop the 
communication competence in order to secure the job position.  

In the questionnaire, students sought the urgency of mastering 
communication to lead to succeeding in an international collaboration 
program (48%). Undeniably, to have a speaking ability like native speakers 
was also highly demanded by the students (23%) as well as to succeed in 
academic achievement (15%). 

Table 1. The Goals of Communication 

Goals of Speaking Frequency Percentage 

To succeed in any international collaboration 
programs 

227 48% 

To have a speaking ability like English native 
speakers. 

111 23% 

To succeed in their academic achievement 69 15% 
To gain prestigious position in the employment 68 14% 

Total 475 100% 

 

In addition, students also expressed specific needs in the communication 
skill. Based on their response in FGD, they expected to master three skills; 
presentation, discussion, and these skills were considered important if they 
wanted to go for careers or to pursue higher educational levels. In teaching 
speaking, the teachers had to be able to integrate several teaching modes such 
as discussion, problem-solving, and presentation at a time.  
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The results of the FGDs were partly supported by the questionnaire. For 
example, in questionnaire, majority of students agreed that the presentation 
and discussion skill was crucial (36%). Yet, others expected to master 
communication skills more than presentation one such as speaking for casual 
conversation (33%), and speaking for the interview (31%). 

Table 2. The needs for specific communication skills 

Specific Communication Needs Frequency Percentage 

Speaking skill for presentation and discussion 173 36% 
Speaking skill for casual conversation 160 33% 
Speaking skill for interview 142 31% 

Total 475 100% 

 

The needs for teaching capacity improvement  

Needs can also be identified from the challenges experienced by students in 
learning a language. In this study, the researcher found several concerns 
which were described under the main categories; the concerns for 
improvement of teaching capacity. 

In the fulfillment of students’ communication needs, the researcher 
found several concerns in regards to the teachers’ teaching capacity. In FGD, 
the concerns described the aspect of: (a) the inappropriate teaching feedback 
and assessment, (b) the undeveloped teaching materials, (c) and the unfocused 
syllabus.  

Inappropriate speaking assessment  

Based on the students’ response in FGD, many of them expressed 
dissatisfaction of teacher’s assessment or feedback since the focus was merely 
on the structural correction rather than other speaking indicators such as 
fluency, pronunciation, and vocabulary. Thus, discouraged students of 
making mistakes while speaking. 

In my speaking class, ehmm sorry to say this, actually the rule in teaching and 
learning process is good, but sometimes when some of my friends talking or 
explaining something in English, the lecturer always corrects the grammar directly 
while they’re still in the middle of speaking. The lecturer focuses more on the 
grammar mistakes. Maybe, it’s good, but on the other side the students feel so 
depressed. 

 Students wanted speaking assessment should be able to build 
confidence and arouse the level of motivation. This assertion was supported by 
questionnaire where 42% of the participants wanted teachers to attend this.  

The undeveloped teaching materials 

Based on students’ response in FGD, the given material was far from being 
interesting and unchallenging. Some of them said the topic material was 
similar to what they had already learnt in the senior high school.  Besides, 
they also mentioned that teachers sometimes were not aware of the students’ 
capacity level and tended to decide material below their proficiency range. 

Students needed to be taught by a relevant material that did not only 
deal with the interesting topic, but also had to be challenging with the 
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consideration on students’ competency level. This assertion was supported by 
the questionnaire result, where 30% of them wanted the teachers to upgrade 
their material in accordance with students’ capacity level. 

The lecturers need to upgrade their materials when teaching speaking because 
sometimes, the material in Speaking 2 is easier than Speaking 1. They should 
know how to differentiate or create more challenging materials based on students’ 
grade.  From what I have experienced, there was no upgrade on the material. It’s 
more like about the lecturer way or skill of teaching. 

Participants in FGD said that the teachers had to upgrade the material, 
so the students would be easily move to the higher level of speaking 
competence.  

From the assertions above, a challenging material is obviously needed by 
the students. This is supported by the questionnaire result where 28 of the 
participants demanded the teacher to attend significant development for each 
level of speaking material.  

Table 3. The needs for appropriate speaking materials 

The Needs of Appropriate Teaching Materials Frequency Percentage 

Selecting communication/speaking assessment to 
increase student’s confidence. 

201 42% 

Selecting material matched with students’ capacity 
level. 

139 30% 

Developing material with clear direction in each level 135 28% 
 475 100% 

 

The unfocused speaking materials and syllabuses 

It obviously shows in the survey result that the students want the teaching 
material focusing on occupational purposes (EOP). However, EAP and EGP 
material were still highly needed with EAP 36% and EGP 24% respectively. 
EOP material related to the teaching job responded by 21% of the students, 
and EOP material related to the non-teaching job reached 19% of the student 
participants. Below was the table of need-based speaking materials from the 
students.  

Table 4. The types of speaking materials 

Types of Speaking Materials Frequency Percentage 

I need English for Academic Purposes (EAP) 169 36% 
I need English for General Purposes (EGP) 113 24% 
I need EOP material for teaching related jobs 100 21% 

I need EOP material for non-teaching jobs 93 19% 
Total 475 100% 

Based on the data in Table 4, this required teacher’s roles to facilitate the 
students specifically to get what might be best for their speaking syllabus.  

Other teachers’ capacity improvements were also mentioned in 
questionnaire, but were not mentioned in FGD such as directing learning 
based on the syllabus (32%); measuring students’ speaking levels 
appropriately (28%), employing various teaching techniques (25%), and 
improving students’ vocabulary mastery (15%).  
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Table 5. Other needs in teacher’s capacity improvement 

The Needs of Other Teaching Improvement Frequency Percentage 

Directing students’ learning goals based on the 
syllabus 

152 32% 

Measuring students’ speaking level appropriately   134 28% 
Employing variety of teaching techniques. 123 25% 
Enhancing students’ vocabulary mastery for 
each level  

66 15% 

Total 475 100% 

The needs for language program and policy improvement 

Not only with teaching capacity, students’ concerns were also dealing with 
language program and policy. Language program improvement was defined as 
the efforts initiated by institution (ED UMM) to sustain the target learning, 
and to evaluate the existing policy. Further, in FGD, students sought the 
urgency from; (a) the quality of speaking teachers, (b) the establishment of 
exposure programs, (c) the speaking course duration, and (d) the concern for 
the proficient-based class. 

The concern for teachers’ quality   

Most of students expressed a desire to have native teachers for their speaking 
class. In FGD, many of them had different viewpoints in describing what the 
native teacher is. Some of them said that native speaker could be anyone as 
long as they did not speak Bahasa Indonesia. Meanwhile, others described 
that native speaker was someone from English speaking countries or anyone 
as long as he/she was physically like European people even though English 
was not his/her first language. The reason of this, according to some students, 
was their lack of speaking Bahasa as the key for imitation how the English 
should like. Native teacher was highly demanded by students at ED UMM, and 
this assertion gained huge responses in the questionnaire from which 37% of 
the students showed the agreement for ED to have this support. Beside the 
great expectation of having native teachers to teach speaking class, some 
student criticized their attitude for not compliance with the student local 
culture. Students wanted the ED UMM chairman to make an agreement with 
them or to introduce the students’ local culture, so they would be able to 
perform better teaching. For example, 

In terms of the native teachers, I think the department should make an agreement 
with them. Because the case I found was when they taught students and students 
have the argumentation on a particular topic, they forced students to agree and 
say that you are wrong and I’m right. So, it is impacted to students’ skill of 
communication. Students did not really want to talk. After that case, students felt 
really afraid to give their opinion. The English Department should make agreement 
or to set teaching rules so this will not happen again. And native speakers did not 
use whatever they want to use in their teaching. They should know at least our 
cultures too.  

Some students also emphasized that local teachers can be appointed to 
teach communication class, but they had to have high communication 
competence so that they could become a good model for English students. In 
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addition, the teachers’ determination is of equal importance as their 
communication competence.  This is because many students criticized the 
undetermined attitude coming from the local teachers. Based on the FGD, 
students said that some teachers come late for the class and had too many 
absences without prior notice. Due to this, the students felt that they got 
nothing from their class and would result in unsatisfactory development on 
the student speaking competence.  

The needs for a number of exposure programs 
Many students sought the urgency of the exposure program to raise their 
speaking competency level. They also claimed this would suit students of any 
level of proficiency. For example, low proficient students may possibly improve 
their skills in a small group learning. This sentiment was supported by 35% 
respondents agree to have more English exposures.  

Besides, students wanted ED UMM teachers and ED chairman to become 
a role model for everyone to speak English inside or outside the classrooms.  
Some students highlighted rules to sustain the benefit of the existing exposure 
programs. They admit that in English Day, many students were still using and 
talking in Bahasa. Students suspected that ED chairman has not yet designed 
the systematic ways to overcome the problem and therefore, failed to increase 
the number of participants in the existing program.  

 
Streaming class based on proficiency   

Some students in FGD wanted a speaking class with the same level of 
proficiency. In FGD, one participant argued that one class consisting of mix-
level of ability students made the teachers decides to decrease the level of the 
materials, and this accordingly some students would easily get bored with 
unchallenging topics. Therefore, some of the participants wanted streaming 
class-based on the proficiency. This assertion was supported by 23% of the 
students in the questionnaire.  

Table 6. Program and policy improvement 

The Needs for Language Program and Policy 
Improvement 

Frequency Percentage 

The preference of having native teachers in speaking 
subject 

176 37% 

The needs for having a number of English exposure 
programs 

165 35% 

The needs for streaming class based on proficiency 111 23% 
The needs for having longer duration for speaking 
subject 

23 5% 

Total 475 100% 
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DISCUSSION  

These findings basically fall into two categories: the urgency of communication 
which lead to students’ wants and expectations and the barriers which lead to 
the lack and necessities. 

 
Communication urgency  
The fact that English is now used for communication in this globe is no longer 
arguable. Communication competence which reflected through the interaction 
between teacher and students in classroom become a central in teaching and 
learning process (Rustandi and Mubarok, 2017).  

In many societies English is the language of business executives, 
academic life and of politics. This language is often linked to important jobs 
and positions (Passaung, 2003) As a consequence, many people perceive that 
someone with a high level of English competences is also successful. Further, 
many people within Indonesia, including those involved in governing the 
nation, also believe that for Indonesia to become a successful and developed 
country, the education system should equip learners with English 
competency. English communication deems important as it provides access, 
such as to obtain jobs overseas or within Indonesia, and to gain employment 
with joint venture companies. Similar phenomena are also revealed in this 
finding.  
 
Communication barriers 
However, one of the barriers to fulfil students’ needs and expectations to be 
able to communicate English profoundly is teachers’ capacity and 
commitment. Teacher’s capacities are usually linked with the ability to use 
English and the ability to understand teaching pedagogy. Shen (2013) claims 
that fluency means a quality where the teachers are able to speak a language 
easily and well, to communicate ideas effectively, and to produce speech 
continuously without difficulties. A study conducted by Agustin, Warsono, and 
Mujiyanto (2015) revealed that many teachers inevitably delivered the English 
(L2) subjects using Bahasa Indonesia (L1). Teacher’s commitment refers to an 
internal force that drives teachers to show enhanced job performance (Tsui & 
Cheng, 1999). Teacher commitment has been recognized as one of the most 
critical factors in effective teaching. Thereby, teachers with high level of 
commitment can make a difference to the learning and achievement of their 
students.   

As it is mentioned in the findings, teachers were still emphasising on 
grammar rather than focusing on learners for communicative environment. 
This may bring serious impacts especially the capacity and the opportunity of 
the learners to communicate is neglected. Besides, in most speaking 
classrooms, the learners were presented with uninspiring content and 
language exercises which lacked of any clear communication focus. 
Accordingly, there is a need for improved teaching capacities to develop 
relevant classroom instruction pertaining to the students’ communication 
development. Besides, there is a need for continuous NA approaches to be 
undertaken so that the ever-changing gaps between what has been taught and 
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what are the current pedagogical practices in regards to English teaching and 
learning can be accurately identified.  

A number of researches showed the similarities with this present study. 
Many claimed that ESP curricula which are based on NA would eventually 
prepare students for their future professional (Clement and Murugrave, 2018, 
Choi, 2010; Alharby, 2005; Fitzpatrick & Dowd, 2014; Kasumoto, 2008;). 
However, preparing students for workplaces should not be the only focus. If 
NA data are used wisely and appropriately, it enables to disclose other needs 
such as psychological. For instance, From the FGD, a student said “…when 
my friends talking or explaining something in English, the lecturer always 
corrects the grammar directly while they’re still in the middle of speaking. The 
lecturer focuses more on the grammar mistakes. Maybe, it’s good, but on the 
other side the students feel so depressed especially when many students 
present”. This finding is similar to Subekti (2020) that teachers are expected to 
give learners more opportunities to speak in front of fewer number of 
audiences. Shall they ask learners to speak in public, learners should be given 
enough time to prepare for their performance. The teachers’ assessment on 
students’ communication ability may impact on students’ psychological 
aspects. In other words, teachers and educators should be aware of the 
emergent psychological needs which are greatly overlooked when assessing 
needs.  

Those psychological concerns emerge since this study utilizes specific 
approach which provides a room for students to express their feelings and 
concerns as much as they want with fewer students. Utilizing FGD, this 
present study is capable to produce richer data on teachers’ attitude and ED 
management behaviors and its impact on the students. It is recommended 
that this study needs to be urgently followed up to examine the psychological 
needs of students. 

As we may know, NA studies were large-scale ones utilizing closed-ended 
questionnaire.  In other words, many researches usually focused on what 
students’ want and expect of how their English should look like upon 
completion of the undergraduate studies (ability and skill aspect). 
Understanding students’ response in closed-ended questionnaire alone may 
lead to false decision since questionnaire is less capable to generate richer 
data which are necessary to find out the emergent problems (lack). Using a 
large-scale approach is considered inadequate to inform the university 
decision makers to establish or to revise the policies. However, questionnaire 
was still used in this study because of its time-saving characteristic. 
 

CONCLUSION 

In this study, students’ communication needs were revealed under the three 
main categories; students’ learning needs, the needs for teaching capacity 
improvement, and the needs for language program development. For the 
learning needs, the students expected to be able to communicate for 
international collaboration, job opportunities, academic achievement.  

 However, to fulfill the students’ learning goals and needs, several 
challenges emerge. For example, the students expected the teachers to provide 
appropriate speaking feedback and assessment, to select appropriate speaking 
material and syllabus, to measure their speaking level based on their 
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performance, to utilize various teaching techniques, and to develop their 
vocabulary. In regards with English Department policy, students wanted 
native speaking teachers and more committed teachers in teaching. They also 
expected the teachers to establish more English exposure programs, to extend 
course duration, to stream class based on students’ proficiency, to create 
smaller class-size for speaking. It is advised that ED UMM should not restrict 
its students only to the courses offered in the ED curriculum and syllabuses. 
Providing different sorts of teacher training using experienced people from a 
wide range of backgrounds such as English teachers, curriculum designers, 
English material developers, translators and interpreters, travel agents, early 
childhood teachers, foreign language course teachers, motivators, 
psychologists, school counsellors, home schooling teachers, university 
professors and classroom researchers would give students and ED UMM 
teachers with information about the current needs, issues, and trends of 
English learning. This approach will possibly connect classrooms with real life 
employment and reduce the current mismatch. 
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